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Integral to the preparation of professionals to assume leadership roles in school administration is a period of clinical practice.  Clinical practice courses are intended to promote several objectives through observation, practice, research and reflection.  These include:  

•  To enhance understanding of administrative roles and responsibilities 

•  To promote awareness of best practices for enhancing student and school outcomes

•  To develop and refine certain skills and dispositions required of effective school leaders

•  To demonstrate satisfaction of state and national professional standards of readiness

•  To enhance familiarity with technology as administrative tool
Planning the Experience



The goal of the clinical experience is to broaden the candidate's awareness of the art of school administration.  The candidate is encouraged to purposefully select an array of projects that will expose them to a variety of critical administrative responsibilities.  These projects and activities should be selected to expand one’s knowledge base regarding the implementation of best practices and the opportunity to develop the skills associated with their effective implementation.  Candidates should consider a mix of projects, such as ones requiring service on a school or district wide committee; the collection and analysis of empirical data to inform future school practices;  undertaking a school-improvement related task; interacting and collaborating with other school staff or community agency representatives in resolving a problem; working side-by-side with the cooperating administrator in carrying out certain tasks; and critiquing and recommending revisions to a particular school policy or its methods of administration.   Finally, candidates are expected to shadow his or her supervisor for a day including hours immediately before and after the regular school day as part of this clinical practice.  The collection of projects or activities that comprise the candidate’s individualized clinical practice will be expected to span a number of competencies and demonstrate satisfaction of various professional standards for administrators adopted by state education agencies and the Interstate School Leadership Licensure Consortium.  A list of the competencies and the ISLLC Standards will be available on the course website for your information and convenience.


The Course Manual contains representative tasks for the candidate and his or her cooperating administrator to consider in selecting activities or projects to undertake.  Many of the tasks in the course manual are purposefully stated in general terms to allow them to be tailored to meet the needs of the district and the candidate.  They are suggestive categories and types of activities that may be elaborated upon in terms of specific tasks to be undertaken.  New tasks can be designed to meet the evolving demands so evident in today’s school environments, while still associating such activities with one of the broad competency areas that frame this course experience.  The purpose of the proposal is to ensure that those involved have a common understanding of the clinical experience and associated tasks.  This can best be accomplished by describing tasks as precisely as possible.  Usually this requires a three or four sentence narrative elaboration upon what is the generic task description set out in the course manual.  In preparing the narrative description, think through and then describe some of the major steps or methods to be employed in accomplishing the task. 

The proposal is in effect a memorandum of understanding between the candidate, the cooperating administrator and the university faculty supervisor. The university supervisor is responsible for determining whether the proposal is acceptable. The proposal should be implemented as approved in the final form.  However, needs and conditions are constantly changing and administrators find it necessary to alter their plans periodically.  If changes become necessary once the proposal is approved, they should be discussed with the cooperating administrator and the faculty supervisor and be reduced to writing as an amendment to the original proposal.

Candidates enrolled in advanced clinical experiences are also expected to complete an Integrated Project, the nature and details of which they are expected to set out in a Proposal for Integrated Project.  This proposal should follow an outline provided the candidate, but generally it documents an organizational need or problem, sets out some intended goals or outcomes, and describe a process for identifying research-proven practices for addressing such needs, as well as activities for implementing a best practice approach and evaluating its effectiveness. Candidates are expected over the 15 week term to work on selected of the activities described in their Integrated Project Proposal and produce a final report describing and reflecting on what they were able to accomplish and lessons learned in doing so.

Implementing the Proposal

In preparing to carry out the clinical experience, the candidate is expected to develop an Implementation Plan for accomplishing the projects laid out in the proposal.  The Implementation Plan should, for each competency, identify in sequence the major steps or activities involved, the sequence in and projected dates by which each will be carried out, the outcome of the step or evidence of its completion, and who else or what groups, if any, will be involved in the given step.


As the candidate proceeds to implement the proposal, the expectation is that there will be frequent consultation between the candidate and the cooperating administrator.  The consultation may occur as a new task is about to be undertaken in order to solicit any issues that the candidate should anticipate or suggestions about which of several possible means of proceeding might be most advisable.  The candidate should find means to keep the cooperating administrator apprised of the progress made or problems encountered in implementing tasks. Establishing a regular time to meet, at least every other week, is strongly recommended.  Engaging the administrator in conversation about his or her experience in accomplishing similar tasks or what they have found effective in carrying out certain responsibilities or dealing with a particular type of issue is essential if the clinical experience is to be meaningful.  To encourage this, a Meeting Log should be included in the final documentation of the clinical experience.  The log should reflect the date, time and focus of your 

conversation, along with a notation of two or three important things gleaned from the conversation. 

Candidates are also expected to participate in on-going dialogue with the faculty supervisor regarding their progress and any problems they may be encountering.  This dialogue will be by e-mail communication periodically through out the term.   A copy of such e-mail correspondence should also be included in the administrative portfolio turned in by the candidate at the end of the term. 

Candidates are also required to share their experiences with other students engaged in clinical program by way of a computer-assisted bulletin board system.  Candidates will be asked to post one of their completed competencies and reflections regarding it to a bulletin board where other members of the clinical cohort can read it.  Each candidate will be expected to review all the activity descriptions and reflections posted by their peers, and to engage in some communication with at least three of the other candidates.  The communication may involve asking some questions about the experience, sharing a different perspective from one’s own vantage point, or suggesting some particularly useful resources – individuals, school districts or articles– that might afford useful insight into best practice strategies or problem solving.  Candidates also will be expected to participate in On-Line Chats or Forums several times during the term.  These will allow real-time, interactive exchanges among groups of students.  The faculty supervisor will convene two such On-Line Forums each term, but individual candidates may also initiate such interactive sessions with groups of students as often as they like, just alerting the faculty supervisor in advance so a “Forum Room” can be designated for the session on the clinical website.


The university supervisor will contact the cooperating administrator at the beginning of the term to provide an orientation and answer any questions about the clinical experience or their role as cooperating administrator.  A set of clinical guidelines or suggestions for working with the candidate will also be provided or reviewed at the outset of the term. The university supervisor will communicate with the cooperating administrator monthly and visit the clinical site at least once during the term, usually about twelve weeks into the semester.  The visit will be arranged in advance by the university supervisor and will be designed to discuss the administrative candidate's progress in implementing the proposal and to identify particular strengths and areas for future professional development. Whenever possible, the site visit and meeting with the cooperating administrator will be scheduled at a time that allows the candidate to participate in the meeting.


The university supervisor will provide the candidate with structured feedback regarding the proposal and its implementation.  This may be accomplished by means of written or electronic correspondence, individual conferences, or group discussions.  Before the midpoint in the term, candidates will be asked to post or submit a preliminary write up of the context in which the clinical experience in being carried out and of one of their completed competencies.  The faculty supervisor will review and provide explicit feedback as a means of informing candidates about the nature, depth and quality of work expected as part of the final portfolio.  The candidate is urged to seek additional consultation and feedback from the cooperating administrator or the faculty supervisor whenever it may be helpful. The faculty supervisor is available to meet with the cooperating administrator and / or the administrative candidate at any time during the term at the request of either.

Documenting the Clinical Experience- The Administrative Portfolio

The primary written documentation for assessing the candidate's performance in the clinical experience is a summary report or portfolio submitted to the faculty supervisor at the end of the experience.  The report should contain the following:

I.  Context of the Clinical Experience 

Provides a portrait of the organizational and community setting in which the clinical experience takes place. It provides descriptive information of both a quantitative and qualitative nature regarding defining characteristics of the students served, the school staff, the school program and culture, along with school performance indicators, and a discussion of several contemporary challenges occupying the attention of the school community.  Section I concludes with a discussion of how the challenges affect student learning and shape leadership style and strategies. 

Think of this section as the essential information that a newly hired administrator would want to know because of its significance in understanding the challenges that lie ahead and some of the factors that will influence how they are addressed.

II.  Specific Competencies – Descriptions, Analyses and Reflections

Describes each of the varied competencies or experiences undertaken in sufficient detail to allow the reader to understand the purpose of the activity, the general approach and major steps or activities undertaken, and the reasoning or rationale for proceeding in a particular manner. Each competency also results in a significant reflection focusing on what lessons were learned and their implications for effective administrative practices and future leadership behaviors on the part of the candidate.  Reflections might address insights regarding things such as (a) the importance of a given activity to effective school operations, (b) the type of issues or problems that are associated with such activities, and (c) what approaches or strategies might be particularly effective in addressing these issues in the future and why?    This section should be organized consistent with the numbered competencies and activities set out in the course manual and candidate’s proposal. For each competency undertaken, the candidate should include such a summary and reflection.

III.  Synthesis of Major Lessons Learned 

Section III should be a true and substantial synthesis (three to four pages in length) and not a mere reiteration of the activity-specific lessons previously identified and discussed in section II. These are the lasting impressions and key insights into administrative practice and educational leadership gained as a result of the clinical experience.  It serves to integrate not only the varied experiences but to link major impressions from experiences with concepts from the professional literature on school administration and leadership. Finally, the synthesis identifies areas of continuing professional development from which the candidate would benefit and a strategy or set of activities for personal improvement in these areas. 

IV.  Documentation:  Exhibits & Artifacts

This section represents a set of numbered appendices in which copies of essential materials and work products associated with the clinical activities are reproduced. They should stand the test of essentiality— something that makes clear what was accomplished or a document or set of data that is necessary to understand the analysis or support the conclusions drawn in Section II.  Generally, appendices should be relatively concise, clearly labeled and easily understood.  They should be organized using the same numbering system reflected in the proposal. 

A meeting log with the cooperating administrator and copies of communication with the faculty supervisor are also included in this section.

Assessing the Candidate’s Performance

Cooperating administrators are asked to complete a mid-term and a final written assessment of the candidate’s performance in carrying out the experiences reflected in the clinical proposal.  A site visit with the candidate and cooperating administrator is also conducted to discuss and debrief the candidate’s experience and performance. The Cooperating administrator is encouraged to contact the faculty coordinator at any time should concerns or questions arise regarding the candidate’s performance so that appropriate supports and corrective actions may be instituted to promote a successful experience or terminate one where circumstances warrant.   

The University Supervisor supports the candidate in the formulation of the proposal and provide direction and guidance as the clinical term unfolds and engages the candidates in a series of reflections and sharing activities among the candidates across the varied clinical settings in which members of the cohort find themselves.  The University Supervisor also carries out a systematic review of the candidate’s portfolio at the end of the term, as well as meeting with the cooperating administrator and candidate, both of whom share their perceptions about the candidate’s progress, as well as continuing professional growth possibilities.

The summative assessment instruments utilized by the Cooperating Administrator and the University Supervisor are displayed in the course manual.
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